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Abstract

In Pakistan, a center-periphery approach is followed in the process of curriculum development in
which the curriculum developers stress following the guidelines and objectives formulated by the
bureaucrats at the central/ provincial levels. In this way, the teachers play a little role in the
process of curriculum development instead they are instructed to teach the books and complete
the syllabus. Dialogical education allows to provides a positive and dynamic contribution to
students in the building of collective knowledge. Here a form of dialogue is adopted and
students get an opportunity to discuss and build shared knowledge. This study aims to explore
dimensions of dialogical education and to investigate key issues in implementing dialogical
education in the country. It recommends that the problems of society like poverty, law and order
situation, illiteracy, impatience, and unstable democracy can be better understood if a system of

dialogical education is followed.
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INTRODUCTION

Dialogical education provides an
opportunity for students to actively participate in
a dialogue and to create new knowledge based
on their ideas (Alexander, 2006). This type of
education is not limited to classrooms. It is
neither related to a specific issue nor a particular
branch of knowledge. It is just a simple
discussion that provides the participants a
platform to listen to the ideas of one another and
to develop shared knowledge (Bakhtin, 1988).
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Several educationists, scholars, and
philosophers like Mead, Bakhtin, Vygotsky, and
Freire have contributed to the concept of
dialogical  education. Modern  dialogical
approaches involve the themes like philosophy
for children, thinking together, and accountable
talk.

This study explores different dimensions
of dialogical education and then discusses
issues and prospects of implementing dialogical
education in Pakistan. The term dialogical
education is being used in many educational
settings, however; clarification of this concept is
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still needed. This article states the meaning,
history, and modern development of dialogical
education. Later on, some approaches to
dialogical education have also been discussed.
After stating the key concepts of dialogical
education, issues related to curriculum
development in Pakistan are being illustrated.
Finally, the prospects of implementing dialogical
education in Pakistan are being highlighted and
a few suggestions have been provided to
support and implement the dialogical education
in Pakistan.

The study aimed to explore the
meaning, history, and modern development of
dialogical education. Identification of issues
involved in implementing dialogical education in
Pakistan was also a research objective.
Following were the research questions.

1. What is the meaning, history, and modern
development of dialogical education?

2. What are the different
dialogical education?

approaches to

3. What are the issues and prospects involved in
implementing dialogical education and
curriculum in Pakistan?

Dialogical Education: Meaning, History and
Modern Development

Dialogical education is a type of
education that focuses upon the significance of
dialogue for learning. It is very necessary to
understand the meaning of dialogue and its
usage in an educational setting. Commonly a
dialogue is such a conversation in which if an
answer does not create a new question, it is
dropped from the dialogue (Bakhtin, 1986). In
dialogic education, the students remained to
engage in such a dialogue that ultimately helps
them to form up new knowledge which is based
upon their ideas (Alexander, 2006). Dialogic
education is neither limited to classrooms nor it
is confined to studies, but it is a general
discussion on any topic or any area of life
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(Bakhtin, 1988). This education stresses to
provide constructive and active participation of
students and results in the construction of
shared knowledge. The dialogic education
adopts the form of a dialogue and provides
space to the students to discuss and build
shared knowledge.

Dialogical education is deep-rooted
before the establishment of public education
systems and literacy through modern schools.
Its roots can be traced to Buddhism in India
(Sen, 2005). The dialogic education is also
claimed to be rooted in Jewish education
(Schwarz & Baker, 2016), Confucian education
(Li & Wegerif, 2014), and Islamic education
(Makdisi, 1990). So it is deduced that the
concept of dialogical education is not purely
western although many of the latest concepts
about dialogical education have been developed
in Europe and the USA. In the following
paragraphs, the modern development of
dialogical education and the contribution of
various scholars and educationists has been
discussed.

The work of John Dewey in the field of
education showed the influence of different
forms of dialogic education. In his last book, he
gave inspiration for transitive discussion, which
is the alternative form of dialogue that is the core
of dialogical education (Berkowitz, 1980).

George Herbert Mead wrote about how
the students learn to reason. It included that the
individual is responsible for his thoughts by the
standards of good reasoning within a
community. This concept is partially influenced
by the idea of Accountable Talk used in
dialogical education (Resnick, Michaels, &
O’Connor, 2010).

Bakhtin differentiated between the inside
and outside space of the dialogues. He
characterized the essential dialogical education
by making the difference between an
authoritative word and a persuasive word. The
authoritative word has no internal impact upon
the mind of the learners as it has not the ability
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to enter into the minds. On the other hand, the
persuasive word has the power to enter into
someone's mind and may become an essential
part of the thinking of the learners. He thought
that the authoritative words stop critical thinking
among the students and so do not have a
deeper impact on their minds. While the
persuasive words allow them to learn on their
own and provide the opportunity for a deep
understanding of different concepts. Hence they
become able to understand the world from a
different perspective (Bakhtin, 1981).

Vygotsky put forward the idea of
cognitive development. This idea encouraged
the dialogical understanding of thinking and
indicated the process of students learning to
think. His concept of the zone of proximal
development gave a clear idea about the
dialogical relations in the classroom. According
to this concept, the teachers are to connect with
the views of the students, and similarly, the
students are to connect, too (Wegerif, 2011).

Paulo Freire was a great supporter of
dialogical education. He argued that traditional
education stops critical thinking as it deals with
knowledge as a material thing that is to be
injected into the minds of the learners. This
education propagates ideas of certain people to
whom he named oppressors. These oppressors
inculcate the knowledge of their benefit into the
minds of the oppressed people so that they can
rule over them. Such education does not allow
the oppressed to speak and express their ideas.
He believed that this is the dialogical education
that helps the oppressors to share their ideas.
They get the ability to think critically and to
analyze the real-life problems and the hidden
interests of the oppressor class of people.
According to him, dialogical education focuses
upon the personal experience of the learners,
allows them to speak freely, and develops a
relationship of respect and honor between the
teacher and the learner (Freire 2000). Now
some dialogical education has been mentioned
in the following paragraphs.

PJSEL Vol 7 (2) July 2021;

224

Pakistan Journal of Society, Education and Language (PJSEL)

Philosophy for children

Professor Matthew Lipman (2003) is
known to be the developer of Philosophy for
Children (P4C). It promotes the idea of Bakhtin
about dialogue. The major strategy adopted here
is based on children and is facilitated by the
teacher. Teacher provides his theoretical
suggestion to students and invites them
discusses about it. Creative, critical, caring, and
collaborative thinking skills are included in P4AC
courses in the United Kingdom (Suitcliffe, 2016).

e Listening to others and valuing their
opinions is included in Caring.

e Replying and helping others is meant
for being Collaborative.

e Critical means to ask about a certain
phenomenon, finding its reasons and
finally making judgements.

e Creative means to provide unusual
rationalization about certain facts.

Thinking Together

It is based on the views of Vygotsky and
promotes dialogue in the explicit shape of
Exploratory Talk. Here the participants share
their thoughts and views. They all then think
collectively to build new awareness and
knowledge (Mercer & Littleton, 2007).

The wilfulness of all participants to
follow some basic behavior pattern plays a vital
role in the generation of the Exploratory Talk.
This pattern may include values or norms, which
may be termed as ground rules and can be
developed with the consent of the students
(Edwards & Mercer, 2013). Such rules are
mentioned below:

e Information be mentioned openly

e Encouragement to every member to
participate

e Listening to others carefully

e Equal importance to every suggestion

e Logical reasoning be provided by the
member for ideas and opinions

e Acceptance of constructive challenges
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e Discussion about all possibilities before
a decision is taken

e Teamwork with the focus on reaching
an agreement

e The responsibility for decisions made
lays on the group (Dawes, Mercer &
Wegerif, 2004.)

Accountable Talk

It is similar to the concept of Thinking
Together. This approach having three
dimensions: Accountability to the knowledge
society, Accountability to precise information,
and Accountability to exact judgment was initially
formulated in the USA (Resnick, O’'Connor &
Michaels, 2008).

Accountability to the knowledge society
is regarding the discussion of students with each
other in which they learn from their class fellows
and may agree or disagree with one other.
Accountability to precise information refers to the
material which the students undertake during
their discussion. They should be able to make
claims and try to be as precise as possible. So,
this is all about obtaining the accuracy of the
facts as much as possible. Accountability to
exact judgment is concerned with the
development of a rational and consistent line of
argument. Here the students are required to
adopt solid logic, as well as support, to back up
their arguments.

Dialogical Teaching and Curriculum

Dialogical teaching increases pupils’
capability to talk to encourage their thinking and
improve wisdom (Alexander, 2010). Dialogical
teaching is not merely a different way of
communication; it is a principled approach to
pedagogy. (Sylvia Wolfe, 2008). In the dialogical
teaching process, social relations are
transformed in the class room and critical
thinking about society is enhanced among the
students. It is a way to reproduce information
and it provides the opportunity of learning to
both, the teacher and the learner. It rejects the
traditional way of teaching in which the students
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remain passive and keep on listening to what a
teacher says. It involves the role of a teacher as
a researcher, a political activist, and an artist
(Shor and Freire, 1987).

According to Alexander (2010) dialogical
teaching/ curriculum involve the following;

e It provides the opportunity for learning
and development to students

e It involves the process of inter-personal
learning.

e It may be teacher-facilitated within the
classroom and self-directed outside the
classroom.

e It enhances
students.

e |t appreciates the active involvement of

inquiry  skills among

all students in the teaching-learning
process.

e It improves the questioning skills of
students.

e |t allows teachers to observe student
self-learning.

The dialogical curriculum involves the

following principles:

e Different people have different

understandings about things in different
times and places.

¢ New information is created when these
different perspectives are involved in a
dialogue.

e Respecting differences in
creates a learning environment.

e The learners construct their meanings
which enhance their learning.

e Such dialogues improve critical thinking
among students.

opinions

Process of
Pakistan

Curriculum Development in

There was not any permanent
curriculum development institution by 1972 and
this activity of curriculum development was
accomplished through committees. In 1972, the
National Bureau of Curriculum in Islamabad
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along with four parallel Bureaus of Curriculum
and Extension Wings at the provincial level was
established, to revise the school curriculum
(Memon, 1989).

At present, curriculum developers focus
to obtain the objectives formulated by the
bureaucrats at the central/ provincial levels.
This is a center-periphery approach. At the
provincial level, different committees are formed
which involve teachers, principals, subject
experts, and curriculum experts, who work on
the proposals. These committees prepare an
initial draft and after suitable changes, this draft
is presented to the national curriculum
committee. Sometimes, specific amendments
are also done up to cope with the requirements
of different international donor agencies. In
simple words, one can say that the curriculum is
dependent upon the views of the so-called
experts or carries the recommendations
suggested by funding organizations. The
teachers are not given any effective role in the
process of curriculum development instead they
are instructed to teach the books and complete
the syllabus, designed and issued by the
authorities. Hence we may conclude that the
teachers, the students, and the parents have no
role in the formulation of curricula.

Issues in implementing Dialogical Education
in Pakistan

In Pakistan, the process of curriculum
development is poor as we borrow the ideas
from western and developed countries and
include those into our curriculum without
focusing on the prevailing ground realities of our
country. In this way, the policies are not
implemented properly and these remained on
paper (Ghafoor 1979). Moreover, the
involvement of bureaucracy in curriculum
development causes severe issues regarding
the content, methodology, and learning
experiences. Teachers may play a very active
and efficient role in curriculum development.
They have the first-hand experience of teaching
students and dealing with different classes of
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different levels. They possess a strong grip
upon content and have the observation of the
learning experiences of students. There is no
alternative to teacher involvement in the process
of curriculum development. The process of
curriculum development mainly depends upon
the involvement and professionalism of teachers
(Tanner & Tanner, 1980).

Furthermore, the committees constituted
for curriculum development have a major
representation from college and university
faculty members, and school teachers have a
very low proportion. No doubt, school teachers
are directly involved with school students and
the teaching-learning process and the
responsibility of implementation of curriculum
rests on their shoulders. But they are never
given due presentation/ involvement in the
process of curriculum development (Sheikh,
1970).

In the dialogical curriculum framework,
both the teacher and the student play a vital role.
Students learn critical thinking and apply it to
understand society. They contribute to creating
new knowledge. Teacher act as a facilitator and
involves and guides them towards a certain
specific field of knowledge. In Pakistan, this
approach is very difficult to adopt. The following
issues are expected to arise in case of
implementation;

Our curriculum developers and bureaucracy
would create hurdles and try to fail such a
system in which their role and authority may
become less important.

e The educational policies of our country
are not favorable in this regard.

e Politicians, economists, and other
stakeholders would never permit to
implement this approach.

e Due to a lack of professionalism, a
large number of teachers do not have
the required capability which is
necessary for the implementation of
this approach.
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e Funding and donor agencies will react
upon it as it goes against their hidden
motives.

e Our society, as a whole, will not be
favoring it on account of its less rate of
literacy and other social constraints.

e The status quo is a big hurdle as it
challenges every sort of change.

e This approach will take a long time for
its implementation and as a nation, we
lack patience, so this is a potential
issue.

Prospects and Recommendations

Implementing a dialogical curriculum in
Pakistan has its significance. In the following
paragraphs, we shall now discuss it.

Dialogical teaching and curriculum
create critical thinking among students. In the
prevailing political and socioeconomic
conditions, it becomes very significant to create
critical thinking among students. This will help
them to understand the role of different powers
which serve as the foundation of our present
problems. These problems include poverty, law
and order situation, illiteracy, impatience, and
unstable democracy. All of these problems are
due to some hidden local and international
powers. To resolve these, first, it is necessary to
understand the hidden motives of the forces,
which are responsible for their creation.

Dialogical curriculum plays an important
role in the creation of new knowledge. This helps
the students to improve their skills and
understanding of the present knowledge. In
Pakistan, this will help a lot to increase the
literacy rate and interest of students in their
studies.

This curriculum changes the traditional
role of teachers. The teachers have to adopt a
student-oriented approach and keep the
individual  differences of students, into
consideration. In this way, the students may get
a better opportunity for their growth and to
enhance their capabilities. This will ultimately

PJSEL Vol 7 (2) July 2021;

227

Pakistan Journal of Society, Education and Language (PJSEL)

help them to become responsible and well
aware youth. This youth will be able to meet the
challenges of a new era. All of these efforts will
result in a progressive and prosperous Pakistan.

It is necessary to develop a strong
professional base of the teachers before
implementing a dialogical curriculum framework
in Pakistan. Teachers’ training is very significant
in this regard. Teacher education programs and
degrees should be equipped with an
introduction, skills required and execution of
dialogical curriculum framework. The role of
curriculum developers is also very important as
they can provide necessary guidance to
teachers regarding the implementation of this
framework.
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